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17. All schools will operate under the surveillance of the state. In order to obtain for Ottoman 
citizens an education of a homogenous and uniform character, the official schools will be open, 
their instruction will be free, and all nationalities will be admitted. Instruction in Turkish will be 
obligatory in public schools. In official schools, public instruction will be free. Secondary and 
higher education will be given in the public and official schools indicated above; it will use the 
Turkish tongue. … Schools of commerce, agriculture, and industry will be opened with the goal 
of developing the resources of the country. … 
 
Source: Rondo Cameron, ed., Civilization since Waterloo (Itasca, Ill.: Peacock Publishers, 1971), 245-6. 
 

 

 
The Young Turk Revolution 

Public Demonstration in 1908 in Istanbul, Capital of the Ottoman Empire 
Wikipedia, Young Turk Revolution, http://en.wikipedia.org/wiki/Young_Turk_Revolution. 
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Lesson 4  
Student Handout 4.2—Sun Yat-sen on Revolution in China 
 
Sun Yat-sen, or Sun Yixian (1866-1925), studied in Hawaii, Hong Kong, and Japan. He trained 
as a doctor but was more interested in fixing the political problems of China. He organized a 
political movement outside of the country to overthrow the Manchu government of the Qing 
dynasty. He traveled to Europe, the U.S., and Canada to raise money for his revolutionary cause.  
In 1911, an uprising at Wuchang in southwestern China began after Chinese government 
officials shot into a crowd that was peacefully protesting the Qing agreement to sell Chinese-
created railroads to a European financial group. As the uprising spread to other cities, Sun Yat-
sen quickly returned to China. He was elected the provisional president of the Republic of China 
in 1912 but was soon forced into exile again by the former Qing General Yuan Shikai. In 1917, 
Sun returned to southern China where he was selected to be the president of a self-proclaimed 
version of a national government. His ideas and legacy were claimed by his successors, Chiang 
Kaishek (Jiang Jieshi) and Mao Zedong. 
 
Fundamentals of National Reconstruction (1923) 
My second decision is that a constitution must be adopted to ensure good government. The true 
meaning of constitutionalism was discovered by Montesquieu. The three-fold separation of the 
legislative, judicial, and executive powers as advocated by him was accepted in every 
constitutional country in Europe. On a tour of Europe and America I made a close study of their 
governments and laws and took note of their shortcomings as well as their advantages. The 
shortcomings of election, for instance, are not incurable. In the past China had two significant 
systems of examination and censoring and they can be of avail where the Western system of 
government and law falls short. I therefore advocate that the examinative and censorial powers 
should be placed on the same level with legislative, judicial, and executive, thereby resulting in 
the five-fold separation of powers. On top of that, the system of the people’s direct political 
powers should be adopted in order that the provision that the sovereign power vested in the 
people may become a reality. In this way my principle of democracy may be carried out 
satisfactorily.  
Source: Mark A. Kishlansky, Sources of World History, Vol. 2 (New York: HarperCollins, 1995), 281-5.  

 
Note: “Examinative and censorial powers” refer to the traditional Chinese civil service 
examinations based on a knowledge of Confucianism and to the requirement that government 
officials present reports to the emperor that criticized their performance if they were negligent in 
their duties. 



World History for Us All                                                Big Era 7 Landscape 2 

http://worldhistoryforusall.sdsu.edu/  Page 31 

Lesson 4  
Student Handout 4.3—Sun Yat-sen, “Three Principles of the People,” 1923. 
 
The watchword of the French Revolution was “Liberty, Equality, Fraternity,” just as the 
watchword of our Revolution is “Min-ts’u, Min-ch’uan, Min-sheng” (People’s Nationalism, 
People’s Sovereignty, People’s Livelihood). We may say that liberty, equality, and fraternity are 
based upon the people’s sovereignty or that the people’s sovereignty develops out of liberty, 
equality, and fraternity.  
 
As revolutionary ideas have spread through the East, the word “liberty” has come too; many 
devoted students and supporters of the new movement have sought to explain in detail its 
meaning, as something of vital importance. … 
 
Liberty, to put it simply, means the freedom to move about as one wishes within an organized 
group. Because China does not have a word to convey this idea, everyone has been at a loss to 
appreciate it. We have a phrase that suggests liberty—“running wild without bridle,” but that is 
the same thing as loose sand—excessive liberty for the individual.  
 
As the revolutionary ferment of the West has lately spread to China, the new students, and many 
earnest scholars, have risen up to proclaim liberty. They think that because European revolutions, 
like the French Revolution, were struggles for liberty, we, too, should fight for liberty. This is 
nothing but “saying what others say.” They have not applied their minds to the study of 
democracy or liberty and have no real insight into their meaning. There is a deep significance in 
the proposal of our Revolutionary Party that the Three Principles of the People, rather than a 
struggle for liberty, should be the basis of our revolution. The watchword of the French 
Revolution was “Liberty;” the watchword of the American Revolution was “Independence;” the 
watchword of our Revolution is the “Three Principles of the People.”  
 
. . .Why, indeed, is China having a revolution? To put the answer directly, the aims of our 
revolution are just opposite to the aims of the revolutions of Europe. Europeans rebelled and 
fought for liberty because they had had too little liberty. But we, because we have had too much 
liberty without any unity and resisting power, because we have become a sheet of loose sand and 
so have been invaded by foreign imperialism and oppressed by the economic control and trade 
wars of the Powers, without being able to resist, must break down individual liberty and become 
pressed together into an unyielding body like the firm rock which is formed by the addition of 
cement to sand. Chinese today are enjoying so much freedom that they are showing the evils of 
freedom. This is true not merely in the schools but even in our Revolutionary Party. The reason 
why, from the overthrow of the Manchus until now, we have not been able to establish a 
government is just this misuse of freedom. 
Source: Sun Yat-Sen, San Min Chu I: The Three Principles of the People, trans. Frank W. Price, ed. L. T. Chen 
(Shanghai, China: China Committee, Institute of Pacific Relations, 1927), 189–92, 201–2, 210–1, 262–3, 273, 278.  
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This unit and the Three Essential Questions  
 

 
 

Research communication and transport systems in the late eighteenth and early 
nineteenth centuries to determine how much time it took for news of political 
and military developments to travel between such cities as: 

• London and Boston 
• Paris and Philadelphia 
• Paris and Port-au-Prince (Haiti) 
• Madrid and Buenos Aires 
• Washington, DC and Mexico City 

How might the speed of communication and travel in that era compared to today 
have affected political or military events on either side of the Atlantic? 

 

Historians have argued that the American Revolution was not nearly as 
“revolutionary” as the French Revolution. What do you think they might have 
met by that idea? How did the two revolutions differ in the way they changed 
society? 

 

How did revolutionary thinkers in Europe and colonists in the Americas 
reconcile their proclamations of human rights to liberty with their dependence 
on slave labor to maintain commercial agricultural economies in the Americas?  

 

This unit and the Seven Key Themes 
This unit emphasizes: 
 
Key Theme 3: Uses and Abuses of Power 
 
Key Theme 4: Haves and Have-Nots 
 
Key Theme 5: Expressing Identity 
 
 

This unit and the Standards in Historical Thinking 
Historical Thinking Standard 1: Chronological Thinking 

The student is able to (E) interpret data presented in time lines and create time lines.  
  
Historical Thinking Standard 2: Historical Comprehension 
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The student is able to (C) identify the central question(s) the historical narrative 
addresses and the purpose, perspective, or point of view from which it has been 
constructed. 

  
Historical Thinking Standard 3: Historical Analysis and Interpretation 

The student is able to (A) compare and contrast differing sets of ideas, values, 
personalities, behaviors, and institutions by identifying likenesses and differences.  
 

Historical Thinking Standard 4: Historical Research Capabilities 
The student is able to (C) interrogate historical data by uncovering the social, political, 
and economic context in which it was created; testing the data source for its credibility, 
authority, authenticity, internal consistency and completeness; and detecting and 
evaluating bias, distortion, and propaganda by omission, suppression, or invention of 
facts. 

 
Historical Thinking Standard 5: Historical Issues-Analysis and Decision-Making 

The student is able to (A) identify issues and problems in the past and analyze the 
interests, values, perspectives, and points of view of those involved in the situation. 

 

Resources 
Resources for teachers 
Elliott, J. H. Empires of the Atlantic World: Britain and Spain in America 1492-1830. New 

Haven: Yale UP, 2007. 
 
Fick, Carolyn. The Making of Haiti: The Saint Domingue Revolution from Below. Knoxville: 

University of Tennessee Press, 1990.  
 
Geggus, David P. The Impact of the Haitian Revolution in the Atlantic World. Columbia, SC: 

University of South Carolina Press, 2001. 
 
Morrison, Michael A. and Melinda Zook, eds. Revolutionary Currents: Nation-Building in the 

Transatlantic World. Lanham, MD: Rowman & Littlefield, 2004. 
 
Nash, Gary B. The Unknown American Revolution:  The Unruly Birth of Democracy and the 

Struggle to Create America. New York: Viking, 2005. 
 
Simon Schama, Citizens: A Chronicle of the French Revolution.  New York: Alfred Knopf, 

1989. 
 
Liberty, Equality, Fraternity: Exploring the French Revolution,  

http://chnm.gmu.edu/revolution/index.html. Website from George Mason University with 
contemporary and more recent essays, primary sources, maps, art, and music of the 
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revolutionary events of the French empire including the revolution in France, Haiti, and 
Napoleon’s era. 

 
Resources for students 
Chapman, Anne. Human Rights in the Making: The French and Haitian Revolutions. Los  

Angeles: National Center for History in the Schools (UCLA), 2004. A document-based 
teaching unit for middle or high school students. 

De Varona, Frank. Miguel Hidalgo y Costilla: Father of Mexican Independence. Brookfield,
 Conn: Millbrook Press, 1993. Relates the life story of the Catholic priest who became an
 activist in working to free Mexico from Spanish rule.  

De Varona, Frank. Simón Bolívar: Latin American Liberator. Brookfield, Conn: Millbrook
 Press, 1993. Follows the life of Simón Bolívar from his wealthy childhood in Venezuela
 to his rise to power as the revolutionary leader of Spanish-held Latin America.  

Myers, Walter Dean. Toussaint L’Ouverture: The Fight for Haiti’s Freedom. New York: Simon
 and Schuster, 1996. This is a biography of the leader of Haiti’s independence. The
 illustrations by the American artist, Jacob Lawrence, were first exhibited in 1940. 

Schanzer, Rosalyn. George Vs George: The American Revolution as Seen from Both 
Sides. Washington, D.C.: National Geographic, 2004. This illustrated book helps students 
analyze the opposing perspectives of the British government and rebelling British 
colonists in North America. 

 

Correlations to National and State Standards and to Textbooks 
National Standards for World History   
Era 7: An Age of Revolutions, 1750-1914. 1A: The student understands how the French 
Revolution contributed to transformations in Europe and the world. Therefore, the student is able 
to analyze leading ideas of the revolution concerning social equality, democracy, human rights, 
constitutionalism, and nationalism and assess the importance of these ideas for democratic 
thought and institutions in the 20th century. 1B: The student understands how Latin American 
countries achieved independence in the early 19th century. Therefore, the student is able to 
analyze the influence of the American, French, and Haitian revolutions, as well as late 18th-
century South American rebellions, on the development of independence movements in Latin 
America. 
 
California: History-Social Science Content Standard 
Grade Ten, 10.2.1: Compare the major ideas of philosophers and their effects on the democratic 
revolutions in England, the United States, France, and Latin America (e.g., John Locke, Charles-
Louis Montesquieu, Jean-Jacques Rousseau, Simón Bolívar, Thomas Jefferson, James Madison). 
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Massachusetts History and Social Science Curriculum Framework 
WHII.16: Identify the major developments of Latin American history to the early 20th century: 
The wars for independence, including the influence and ideas of Simón Bolívar, José de San 
Martín, and the American and French revolutions.  
 
Texas Essential Knowledge and Skills for Social Studies  

§113.33 (C) (8): The student understands causes and effects of major political revolutions since 
the 17th century. The student is expected to: (A) identify causes and evaluate effects of major 
political revolutions since the 17th century, including the English, American, French, and Russian 
revolutions. 

Virginia History and Social Science Standards of Learning 
WHII.6: The student will demonstrate knowledge of scientific, political, economic, and religious 
changes during the sixteenth, seventeenth, and eighteenth centuries by e) describing the French 
Revolution; f) identifying the impact of the American and French Revolutions on Latin America. 
 

Conceptual links to other teaching units 
The revolutions examined in this unit laid the foundations for continuing, sometimes radical 
experiments with new forms of government throughout the nineteenth century. These 
movements appeared not only in Europe and the Americas but in Asia and Africa as well. 
Affluent, capitalist-oriented groups played large roles in challenging and changing political, 
economic, and social policies in many countries. Liberalism was the key political and economic 
doctrine of the era. This ideology that grew out of the European Enlightenment and the Atlantic 
revolutions. It emphasized progress through rational thought and behavior, civil freedoms, legal 
equality, the rule of law, constitutional government, rights to voting and education, nationalism, 
technical and scientific advancement, and a free market economy. However, in states ruled by 
dictators or small landowning and capitalist groups, liberalism was also interpreted to support 
increased state power, central economic management, heavier and more efficient taxation, larger-
scale corporate enterprise, and imperial expansion. Landscape Teaching Unit 7.3 invites students 
to investigate the kinds of governments and economic systems that emerged in the middle-to-late 
nineteenth century around the world, systems that in many ways remain with us today. The unit 
also considers the demographic and economic context for the rise of liberal doctrine: the 
continuing and spreading Industrial Revolution, the huge expansion of global trade, and the 
steeply upward trend of world population 
 


