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Lesson 4 
Student Handout 4.3—Venn Diagram: Japan 
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Lesson 4 
Student Handout 4.4—Venn Diagram: Egypt 
 

 
Assessment  
Suggested summative assessments for the unit: 
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1. Ask students to write an essay based on one or more of the following prompts. 
Students should use specific evidence from the unit materials to back up their claims. 

• How did the growth of nationalism in the second half of the nineteenth century 
lead to the formation of new identities by the start of World War I in 1914? 
Choose two regions and trace the spread of nationalism from 1850 to 1914, 
comparing and contrasting this growth. 

• How were nationalism, imperialism, and religion tied to one another during this 
period? Use specific examples from the unit to describe the connections between 
these three forces in at least two regions. 

 
2. Conduct a class debate around the statement: “Nationalism was a positive force in the 
second half of the nineteenth century and the early twentieth century.” Divide the class 
into two sides, one defending the statement and one opposing it. Ask students to use their 
work from the unit, and other research to defend their positions. After the debate, ask 
students to write a reflection piece that describes: 

• their reaction to the material in the unit. 
• their participation in the debate. 
• their predictions for the role nationalism and religion will play in the remainder 

of the twentieth century. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

This unit and the Three Essential Questions  
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How might nationalist movements and competition among European 
nation-states for industrialization have affected the physical and 
natural environment?  

 

Nineteenth-century nationalists in Japan, the Ottoman empire, Egypt, 
and other Asian or African countries had debates about the question of 
“westernization.” What does this term mean? What forms might 
westernization take? Why did some nationalists want to accept forms of 
westernization and some did not? How might you compare 
westernization with “americanization” in the world today? 

 

Find examples of European nationalist movements in which religion did 
and did not play an important role. What role do you think religion plays 
in American nationalism today?  
 

 

This unit and the Seven Key Themes 
This unit emphasizes: 

Key Theme 3: Uses and Abuses of Power 
Key Theme 5: Expressing Identity 
Key Theme 7: Spiritual Life and Moral Code 

 

This unit and the Standards in Historical Thinking 

Historical Thinking Standard 1: Chronological Thinking 
The student is able to (G) compare alternative models for periodization. 

 
Historical Thinking Standard 2: Historical Comprehension 

The student is able to (F) utilize visual and mathematical data presented in charts, 
tables, pie and bar graphs, flow charts, Venn diagrams, and other graphic 
organizers. 

 
Historical Thinking Standard 3: Historical Analysis and Interpretation 

The student is able to (B) compare and contrast differing sets of ideas, values, 
personalities, behaviors, and institutions. 

 
Historical Thinking Standard 4: Historical Research Capabilities 

The student is able to (C) interrogate historical data. 
Historical Thinking Standard 5: Historical Issues-Analysis and Decision-Making 

The student is able to (C) identify relevant historical antecedents. 
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Resources 
Resources for teachers 
Adams, Paul Vauthier. Experiencing World History. New York: New York UP, 2000. 
 
Anderson, Benedict. Imagined Communities: Reflections on the Origin and Spread of 

Nationalism. London: Verso, 1991. 
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Cambridge: Cambridge UP, 1990. 
 
Hutchison, William R. and Hartmut Lehmann, eds. Many Are Chosen: Divine Election 

and Western Nationalism. Minneapolis, MN: Fortress Press, 1994. 
 
Noss, David S. and John Boyer Noss. A History of the World's Religions. New York: 

Macmillan, 1994. 
 
Stearns, Peter N., Michael Adas, and Stuart B. Schwartz. World Civilizations: The Global 

Experience. New York: Longman, 2001. 
 
Stearns, Peter N. and William L. Langer, eds. The Encyclopedia of World History: 

Ancient, Medieval, and Modern, Chronologically Arranged. Boston: Houghton 
Mifflin, 2001. 

 
Resources for students 
Nineteenth-Century Nationalism. Ser: PowerPoint Presentations in World History. Culver 

City, CA: Social Studies School Service, 2006. 
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Correlations to national and state standards 
National Standards for World History  
Era 7: An Age of Revolutions, 1750-1914. 4B: The student understands the impact of 
new social movements and ideologies on 19th-century Europe.  
 
California: History-Social Science Content Standard 
Grade Ten, 10.4: Students analyze patterns of global change in the era of New 
Imperialism … 3. Explain imperialism from the perspective of the colonizers and the 
colonized and the varied immediate and long-term responses by the people under colonial 
rule.  
 
Georgia Performance Standards World History 
SSWH15: The student will be able to describe the impact of industrialization, the rise of 
nationalism, and the major characteristics of world wide imperialism. 
 
New York: Social Studies Resource Guide with Core Curriculum 
Unit Five: An Age of Revolution (1750-1914), F. Global nationalism, 3: Force for unity 
and self-determination. 
 

Conceptual links to other teaching units 
This teaching unit connects logically to the first Landscape Teaching Unit in Big Era 
Eight, which focuses on the first half of the twentieth century. The subject matter of 
Teaching Unit 8.1 is the causes and course of World War I. Historians are generally 
agreed that nationalism contributed to the outbreak of the war. The great powers—
Britain, France, Germany, Austria-Hungary, and Russia—all displayed the rhetoric, 
symbols, and literature of the national community to mobilize their populations to 
support and labor for the military and economic power of the state (four of these powers 
were monarchies and one was a republic). Nationalism tended to become more exclusive 
in the later nineteenth century, linking the “imaged community” less to universal rights 
and democratic participation and more to a particular language, cultural style, and even 
race. A growing ideology of exclusion—“we-are-superior-to-them”—served to increase 
tensions among the economically and militarily most powerful states in Europe. Smaller 
ethnic and language communities also increasingly demanded the right to have an 
independent state corresponding to the boundaries of their national community. This 
trend was especially prominent among societies of eastern Europe and the Balkan 
peninsula—Serbs, Croats, Hungarians, Romanians, Bulgarians, Czechs, Poles, and 
others. Conflicts roiled those regions in the later century, when nationalist movements 
attempted to break away from the Austro-Hungarian or Ottoman empires. And most of 
those nationalist groups claimed support and protection from one of the great powers. 
World War I broke out after Russia moved to come to the aid of Serbia, which the 
Austro-Hungarian emperor had invaded.  


